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ABSTRACT 

Cognitive deficits in black and other minority 
children have been assumed, described, and then explained. In direct 
and Indirect ways, the "evidence,** especially in the broad public 
domain has been mounting to suggest a genetic cause for discovered 
differences between racial groups on test of aptitude and 
achievement. It is the purpose of the paper to present an overview of 
this '^conversation** and its implicationr to discuss a sample of 
relevant but often overlooked research, to present a slightly 
extended set of additional references in the bibliography, and to 
suggest directions for future research. The primary focus will be on 
research pertaining directly to the black child and adolescent. 
However, the points which are developed are relevant to the treatment 
accorded to any racial, or ethnic minority or economically powerless 
group. There are too many examples of black growth, often in the face 
of overwhelming odds, for us to be satisfied any longer with a 
situation where national educational policy is overly influenced by 
excuse makers whose research is detached from significant reality and 
whose understanding of what it takes to help minority children grow 
is nil. There are people in this country who know how. it is froir 
this group that educational policy recommendations should be sought. 
It is this group which should be made more visible to the profession 
so that the new professional talent can see that there are exciting, 
productive alternatives to the despair which is suggested by aany who 
ought to know better. (Author/JM) 
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Cognitive deflclta la Black and other ndaorlty children have been 
eaaumed^ deacrlbed» and then explained. In direct and indirect vaya» the 
"evidence/* eapecially In the broad public domain ha a been Dountlng 
to auggeat a genetic cauae for dlacovered differencea betveen racial groupa 
on teata of aptitude and achleveoent. It li the purpoae of thla paper 
to preaent an overview of thla **coaveraatlon/* and Ita lapllcatlon» to 
dlacuaa a aatnple of relevant but often overlooked reaearch^ to preaent 
a allghtly extended aet of additional referencea in the bibliography^ 
and to auggeat dlrectlona for future reaearch. The primary focua will be 
upcn reaearch pertaining directly to the Black child and adoleacent. 
Bcvcvert the pointa which arc developed are relevant to the treatment 
accorded to any racial or ethnic minority or economically powerlesa 
group. Thla la not intended aa a breaatbeating ego trip. Rather, it la 
an attempt to Illuminate the findlnga of competent researchers from a variety 
of ethnic and racial groupa who have looked fairly at Black children 
and adolescenta. 

Racism and Research 

Reaearch» like &ay other aspect of our lives reflects the prevailing 
cultural values. Myrdal (1969) has treated the problem of objectivity 
in aocial research in incisive fashion* FromMyrdal's exposition on 
unavoidable subjectivity In social research to Levenson^s (1972) 

-1- 
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•scpotltlon on "the £all«cy of underntandingi'* one geta a better perapective 
on bov uneven and erratic ayatematlc inquiry in the aocial aciencca can 
be and bow **ao£t'' factual *1cnow ledge'' can be atarting right at the 
conceptual level. By the time the toola of reaearch are appliedg there 
la Buch room for the diatortion and error which ia often aeen. When 
inititutional or individual raciaiD are preaent, there is then a problem 
o£ no mean magnitude* 

Thia concern about racism could be attributed to paranoia or sore- 
headedness were it not for some clear examples in our history of 
science in the service of^ prejudice,, bigotry and discrtmtnatton , Thomas 
and Sillen (1972) have documented some of this in the field of psychiatry, 
•bowing that even the notables in the field are often examples of gross 
raciam. They cite the case of Dr. Samuel Cartwright» a physician of the 
ante-bellum South who gave the name "drapetomania" to the "illness" that 
Mde slaves run away from home. Drapetomania meant, "the flight from 
home madness." Thomas and Sillen refer to Or. John Wilson of Georgia 
who discovered and apparently treated diseases which were, "peculiar to 
Negroes." Dr. Robert Bennett Bean, Professor of Anatomy at Johns 
Hopkins in 1906 found that, "the possibilities of developing the Negro 
are limited" because the "Black brain was sma41er and had fewer nerve cell 
fibers." No less a figure than G. Stanley I^all, founder of the Journal of 
Psjrchology and first President of the American Psychological Association, 
believed that Africans, Indians and Chinese were members of primitive or 
"adolescent" races in a stage of incomplete growth. In the early 1900 's 
Dr. Carl Gustav Jung, a renowned psychoanalyst and self proclaimed student 
of races^ found that Blacks "had a whole historical layer less than the 
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White man»" and thac Clnck chlldlahneds vae contagious. Thomas and 

Slllen cite Levis TGrman^ the Stanford psychologist who Interpreted 

his Binet aa follows: 

•««a lev level of intelligence was very, very common among 
Spanlah*Indldn and Mexican families of the South West and also 
among Negroes* Their dullness seema to be racial* the children 
o.^ such persons ore uneducable beyond the merest rudiments of 
training. No amount of school Instruction will ever make them 
Intelligent voters or capable citizens in the true sense of the 
word* Juuged psychologically, they cannot be conaidered normal. 

(p. 35) 

Apparently the usual scientific requirement of systematic observation 
and experimentation were seen as unnecessary, for one cannot find any of 
these notables working from lii data base which could be consldisred valid 
and reliable* 

From Arthur Jensen of the University of California, Berkeley, and 
Dr« William Shockley at Stanford^ Thonsts and Sillen (1972, p. A2) quote 
as follows: 

A most frightening issue raised by Jensen is the Ideology of 
eugenics applied to Black people. It is hard to believe*-so soon 
after the Nazi nightmare — that proposals are again being 
advanced to restrict reproduction on a racial basis. Yet this 
is clearly the implication of Jensen^s concern about the danger 
of a decline in "our national IQ" resulting from a higher 
birthrnte among Blacks than VJhites* He raises the specter of 
"dysgenic trends," which he links with "current welfare policies, 
unaided by eugenic foresight." The same fear has been expressed 
by pkysicist William Shockley, one of the most persistent 
agitators on the subject of Black genetic inferiority: 'tan it 
be that our humanitarian welfare programs have already selectively 
emphasized high and irresponsible rates of reproduction to 
produce a socially realitively unadaptable human strain?" 

Thomas and Sillen continue and point out that such thinking in the 

past has had drastic policy consequences* It was Psychiatrists in 1914 

who succeeded in adding to an imnilgra tion bill a provision to exclude 

those who were considered to be "constitutionally psychopathies lly 
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Inferlor*'' Later state after atate dopted aterilisation lawa which were 
often uaed selectively against Blacks* How is It that vast sums of 
public and private money continues to be available to such men to make 
pronouncements in areas far out of the range of their demons tta ted 
expertise? 

Today » with the ''voluntary sterilization'* reports coming from some 
of our states, experimentation on Black subjects in the South with 
syphilliSt and the strange scholarship developing out of reputable 
Institutions on the subject of I.Q« genetics, and school effectiveness 
relationships, one has to question all research, all resea.xthers* 
motivation, all methods, all data, and all interpretations. It is known 
that some of the same cast of characters who develop poor and distorted 
research evolve policy positions such as Mbynihan*s recomoiendation of 
"benign neglect*' for Blacks and other poor* We know for example, that 
Jencks (1972) set out to reassess the data ftom the Coleman Report. 
Curiously, however, a detailed appendix A departs from Coleman 's 
thrust to present information on that same old haunting theme, "I .Q. and 
Heritability." Why here? As a sidelight, it is interesting to note that 
neither Jencks, Jensen, Shockley, nor Moynihan have established 
credentials as teachers who have had success at a level that coninands 
attention. These ^'scholars'' would be more credible if they worked with 
children. Unfortunately, a look at the financial support for public educa- 
tion seems to suggest that the ^'scholars*' are making their point with 
policy makers. 
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|duc«tietml Rcaenrchi Faulty Data, Inept ConceptualtMtion> Impeccable 
Statlattcal Proceaaea and then>>. National Policy 

Why do intelligent conaut&era aeem to be ao eaaily aatiafied vith what 
paaaea £or aignificant reaearch on minority people? The claaaic example of 
cfforta gone aattay are £ound vith the Coleman Report (1966) on Equality 
of Educational Opportunity, and the Jencka (1972) reaaaeaament of that 
atudy* Approximately two million dollara vaa appropriated by Congreas 
for the Coleman Study alone. Amid high Congreaalonal expectationa, and 
vith the help of preatlgloua profeaaionals from the National Center for 
Educational Statiatlca (NCES), the U.S. Office of Education, the Educational 
Testing Service, and outstanding Universities, a study vas designed and 
conducted* Because of Its origin and the calibre of researchers Involved, 
the study has been widely received as valid on Its face. Coleman*s and 
Jencks* findings have already had a dramatic Impact on public policy In 
education and public thinking In general. From what was "discovered" In these 
studies, this Influence Is clearly undeserved. Many writers have 
developed vital points In criticism of the work of these two men and their 
helpers. (Guthrie, 1973; Rivlln, 1973; and others) While space will not 
permit a detailed aunsnary of significant criticism here, a few points 
should be made to Illustrate why such studies are so dangerous. 

Sample Bias Apart from the question of numbers which are required 
for a representative sample, several major cities chose not to cooperate. 
From what we know of the unlqueneaa of the problema la urban areas, a 
disproportionate representation here may well be the source of a biased 
estimate. Further^ of those who participated In the study, many 
choae not to answer senaltlve items. For example, Guthrie (1973) points 

\ 

\ 
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Ottt that in a sample of about 300 aUmontary achooU in tho Hortheatt 
ragloDi over one -third of the ptlncipala failed to ansver one or more 
queationa regarding their vieva about the racial composition of achool 
faculties* What does the response of the remaining members of the group 
mean on this significant question? What does the non -response mean vhere 
the first group vaa concerned? Any valid Inference requires first and 
foren»at a representative aample. Here Coleman faila. What, then la 
Jencka reassesaing? 

}[naccurate Data When one looks at the variables vhich were measm * 
it is clear to anyone who works closely with schools that certain dat^ 
are not to be accepted at face value. As Guthrie properly points oul 
district wide average figure on per-'pupil expenditures masks the actu«i 
fact that there is generally a range of expenditures by school witnir 
most districts* Further, these differences within districts tend to 
favor those who are non -minority. This kind of avoraging can explain why 
some differences that resources may make in the gvovth of students and 
their subsequent achievetnent were not discovered. Other examples are 
presented by Guthrie. 

Irrelevant Variables . The most serious shortcoming of these studies of 
"school effectiveness" is that few If any of the important things about 
schools were measured. The study examined such things as the following* 

1. access to certain classes 

2. access to special school facilities such as laboratories 

3. access to special personnel 

4. teacher background variables such as training, professional 
standing and morale 

5. type of curriculum 

6. test score information 

7. accreditation 

ERIC 
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It t«kc*i tha *'uo^^ couutlnc'* '^j^rlrty ot uocial researcher to settlt 

for a fltudy or school CiLct ivcacn;) ikit dc^l'i only with such AuperCLclal 

variables. It is vci^ IntcrcfitlnR that even Mostellcr and Moynihan (1972) 

apottcd the follcwlng key InfomvirJon. 

As much Bt; could be was riXtio mdc oC the finding thdt a child*a 
acnac of ''control of his environtnent** correlated strongly with 
hia educatlon.ll achievomcnt. Of dll Che variabloa tneaflured In 
the survey, the KEOR reported, including mcaourca of family 
background and aU nchool vnrinblc^r^, these attitudes showed the 
strongest relation to achievement.,, Negro students who had a 
strong sense of control of environment did better than White 
students with a venk sense. 

(p. 25) 

Where is the inquiry into whst csuscs a student to ^'experience a sense 
of control over his environment?" It would seero that scho^^l effectiveness 
researchers would have designed a study to get at such interactions. 
Reassessors of Colecii!a data should bo interested in what the data may 
suggest by way of explanation for thlc. People who understand schools 
would have anticipated the need to build appropriate inquiry techniques Into 
the basic design of the 5?tudy to explore this and similar phenomena • 
Chamofsky (1971), Friere (1972), Zahn (1969), Fanon (1967) and many others 
have not been silent on this concept. Instead of taking the power and 
learning relationship into account, we are treated to an examination of 
the ^'number of books in a library*' or an inside peek at ''salary schedules.*' 
The real resources of successful schools are virtually ignored. Therefore, 
along with sarapllng bins, the variiibles themselves are irrelevant* No 
"reassessment" can correct for these fundamental flaws. Then what does an 
elegant statistical treatraetit of data chat has the value of garbage yield? 
Computer experts tell n*j th^t If one putH "garbage in*', after processing 
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one tctfl '^e^tWgc wtu % tVv; ft for lt# ClOi/* 

Ic lo clMt to thdt nuiity o£ who wr'^i'^ about tin Aptitude ami 

•od fttdtiscicft and ahorc on e!<perirncd vich chlAdmn^ a^pcclnlly thoso 
who AtQ ctaf29iCldd itii>iddvantd g(«d. There it <;nIi?4)Ta9 if «v<rr, any hictory 
of raceorchotfl halving W ?%uc!:^u!i ixi prosotlng th^ growth c£ tho 
tair«orlllC]9 dCu^Lcd or ^!/oa having Afrctrpccd to do so. From vhcro than do 
the hypothenes for rtMcnrsh ewe? A* btnt their hypoth.^^^»« Arc nalvo 
gu^^&es. Hiay ot th^-^c *'p3eudo rrwi t^cJiorfi'' .-jve llko chc rin tJ|io looks 
for his qa-riccr under the jftrcci Un^a rafh<!r In the dflrk whferc h« lost 
It, because the light f a h?tt<iT uurtov tho ljr-p» It vould sewo to c»e that 
the proper study cC prouth ra tph t * p rl^' ^dp jl 2il*^ 2J[ grcncth i t col f * not the 
archive*; SX educational piautig . TUrro s^**© to be no nftilcs of Clacks 
vhich iitt«?tnpt to look c^t tho enviroru;c»ural i*»np;jc.t cn Cuucclcnir vhich 
starts from n basic unCpr«5tTndinc ct what Ui* Black envi;-onir.ont ia. Thst 
rw^s-JGrch must be done, iHio c;in start by loot.inR !Jt the hundreds of 
tUousanc*.:; cf Black chilvln^u end other minorities whose outstsnding progress 
caxinot be explained by dc*£lclt projections from regression equations. A 
look at the fcUowipj; data viLl leave one with soc.e nagging di^ccep^incies 
to explain. If the Jer.c?nr> avid Shocklcys are right, then how do ve find 
children who function the way these do? 

ITnoscpla ined Crovth a n d Inte l lQctual StronRth 

The following is a sampling of atudies or projects which show how 
Blacks in certain cnvlroiutients have actually performed as we would 
expect them to in a facilitating environment. These studies represent 
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ebitrv^d bthavlori not thgorUi, Z£ th« iifUBptlon of t^MtU 4irftTCMti 
btttfito Meiil snupt if poituUctdf how de^i iHli KappftAt 

X^Om Ttte difftrttieci b^twtta BUekt ind Whitttt fnquMtly iM 
found atid thty usually tarot tfhltoi. Ut know sou that lafttuafi« Mtl¥itloii| 
iDd othtr varlabloa afftet aeoroa on ttata aod ata UitBMtlvta afftotod by 
tht condition of opportunity* What happtna bofora thtat Influtneoa hava 
a chanco to act unavaoly on racial gtoupa) Baylay (1965« p* A08) found 
tha following. 

Zt would appear that tha bahavlota which ort dtvoloping 
during tha firat IS taontho of Ufa, whathtr thay art notor 
akllla or tha aarly pareoptual and adaptiva foraa of oantal 
abllitiaat ara for tha mat part unralattd to aax* ractt birth 
ordtri gaographieal location, or parantal ability* IRio ono 
poonibla dif faranca la in ootor dovalopoant in lAiieh tha Magto 
bablta tand to ba nora advanced than tha whites during the first 
12 ttonthe. Aldiough there Is considerable overlep of scorea 
eaong Vhitea and Negroea of the saoa age, « genetic factor nay 
be operating. That la, Negroes sMy be inherently oore precocioua 
than Whites in their Dotor coordination* 

Golden end Bima (1968) atudied Black children at 12, IB and 24 nontha fron 

a group of parents who were 1/3 on welfsre, 1/3 lower claaa, and 1/3 

sdddle claaa or above* Hie teata involved Piagetan aenaortmtor taaka« 

Ihere were no aocial claas differences in **obJect concept" development* 

' Wschs (1971) investigated "object concept** and **aieans enda" behavior 

in infanta up to the age of 22 aontha. Half of the infanta were lover 

claaa, mainly Blacka and half were niddla claaa Whitea* Ihere were no 

eaaential differaneea between the groupa on theae Maaurea* 

Palmer (1970) found that up to 3 yeara, 8 montha, low aocio-econoedc 

urban Blacka are not different on teata of intellectual akilla from 

middle claaa vhitea. Similarly, Gilliand (1951), AnaaUai (1952), and 
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ffitMMttltk (t9SI) In «Hiff rent §t^4U» t«> die mm temtunU^i 

MhiC Kap^Mt iCtfr ifi{JMrt S^myufg (1? 2) inaufficiti tbo •vidraet. 

tisek i»»9r tMCive itUI It^it rtnt^t, m« ivtm to fttB^iti a eooMctlm 

Uur oRt Z.Q. tcor^f Mf ehsfifi! for fthiika in stfttr«l« ttittft it 

•troRi «vi4«nee to t^u^^rt cli« Mi^'ii t that ettU it aa artiCact of eulcttnl 

bUi 111 i{vt4»at«8«cte. fat 9f»rffU, T^MspUn (1957) (<Mad s» €tC{«r«fte«s 

la (ht prodttctlon of 3#n£«ft5ftB of v^tiam typet booietft Ulitto Sewer aiu) 

Whit* nit>fT clitf clttldroa wtim i>ni» acQopto "funetiOMlly C8«9let»** but 

**ttnictunLly locos^Uea'" ttBUWM. It irtMold He eUar iHat •tmetere 

4t • cultural thint' Saints (1970) vaa able to deasAitcaU tite teve 

tblfls In her itudy. Stack ehlldreo could eo«ffluaieace the itgaae of a 

•tatidard Snilith eenunca when ver« penip|(t«d to vtff^ond in ooa* 

•Caedard SnsllBh* It:^ ^tentlal eoutee «t toae ol er»ro of JudfMAt 

which arf> lude abouK Black eHiWf«»a l« iSUaait^ud by laia». 

Iheie are bus a fev of n^ny instaneet where Meer? 
eoniUndAfd found usate diffeia £ron ataodicd CaftUth. Ic la 
no vender tt^en liiffC Cynihlii {^t^iCMh <196^} 9'imi\i find in her 
acaea^nent ot audUary di9nriji&it.natioa that diftadvancaiod 
Black children did not '*dlt€ri«inate*< aa well aa Vhiiv rhildreo 
fron oiddle-elaaa Un^iatic «nvirei»aent8. Sto adidaiatered a 
diaerlfaination task that «<;uated *^orr««c rtt^Mtea** with 
iudp««>nta oC e^tiivattmeiea and diCfereoeei in atandafd-Cntil'ifc 
Bound us^ge, Many of her atlnuli, disof^ different for the 
atandard CngUfih apeaker pinM»«n) an sinilar Cor Ae 

Hegto nonatandard a!»«aker. She areributed the difference in 
perfoc»ance at di«&dvant#s«>d children to aueh thiagB ai tto 
eonfitant blare of the ^l^vi«ion in their hoMs, and there being 
80 aveh^'noUe*^ in Ui^ir enviroenent that the children Und tw 
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**tUM out*^ Howeveti Black children nako r«8pon«eo on th# 

kind of Xatiguage thay conaldar appropriaca. In tha aame vay 

that cot (for alaaplng)» cauuht <for ananarad); or marry 

(to vad)i and marry (to ba happy) are not dlatlngulahad In tha 

apaech of many vhlta poopla (ao that thay would lay on an 

auditory dlacrlmlnation taat that cot and caught wara tha 

aama)| pin and pan ata tho aaaa In tha language of ghetto 

Blacka* Tha raaponaea that tha Black child makea ara 

on tha baala of tha aound uaaga that ha haa learned In hla 

aoelal and geographical millaut and do not reflect aome difficulty 

In dlacrlmlnatlng* 

(pp. lA-15) 

Languagai vhlle not a teat of Intelligence In the formal aenae la 
definitely an Integral component of Intelligence. In that light It 
la Important to conalder the work of Labov (1970). In making the caae 
that nonatandard Bngllah la equivalent In complexity to atandard Engllah» 
he Indirectly aupporta the notion of the equivalence of aptitude between 
Blacka and o there* Ideaa of aubatance tranalate readily from one 
"language" to another. 

Mercer (1972) In a study of children who were labeled mentally 
retarded (I«Q« below 70) found that Mexlcan«Amerlcan and Blacks were less 
8ub*normal than Anglo children who were scylabeled* Further, the Mexican- 
American or Black child waa likely bo be/so labeled when an I«Q« score 
waa the only evidence* Of all who acored below 70 oA the Weschsler 
Intelligence Scale Cor Children, but had "passing adaptive behavior," 
all were Black or Mexican-American. In further atudy, Mercer found that when 
aoclal background factora were held conatant, no dlfferencea between the 
measured Intelligence of Mexican-American and Anglo or Black and Anglo 
were found* 

Self concept One area in which there la much myth and little fact 
la In the area of Black aelf concept. Typically writers have assumed 
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that thore v&n one Black experience and one Black response to it. In 

fact there Is much to Icnmt as the following studios suggest, If ve 

are to understand t&otivatlon and achicvottient. 

Jones (1972) found th.U Black children rejected the label "culturally 

deprived** when refering to themselves. lu another study of Black college 

studcnt^^t €ound the same thing. The idea of Black self hatred simply 

oust be re '•examined in light of this and findings thi*t follow. There is 

sinxply not enough data here to understand the variability o£ results 

I 

frota one study to the next. 

Powell (1973) vith an interracial team o£ Investigators used the 
Tennessee Scl£-Concept Scale on a Bl^ick end White sample of students in 
a Northern Gud Southern city. Powell, found that Black girls and boys in 
the Southern city had significantly higher self concepts than White 
students or Blacks in the Northern city. This Is very different from 
pr^vi;/uj studies on the same subject, Uovever, Powell's description of the 
cities and the times during which the study was conducted helps to explain the 
change. Many Southern Blacks have known about the high self concepts 
which their children often have. Few if any studies have been designed 
to e:q>lore the reasons for this. 

Trowbridge (1972) found siroilar results using the Cotmnpersmith 
Self Esteem Inventory. She found that low SES Black and White children 
from 8 to 14 years of age scored higher than middle SES children. 

Thomas Billiard (1972) studied Black college students in Chicago* 
He found activists among Black students to be more psychologically 
healthy than Black student non-activists. In light of some assessments 
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vhlch are made of aggressive studenti? by college administrators^ this is. 
an Interesting finding indef?d« 

The importance of these and otbe;r 'StudK-s in the area of self-concept is that self 
concept and achievement are positively relaized. If self concept is in fact 
high, the teachers and other helpers have a good base to begla to 
facilitate students' growth. 

Achtcvement This discussion would be no better than those which I 
have criticised if there were no citx«(j« of studies bayond those dealing 
with potential, A look at the actual ac hi>yenieat of Black students 
is required. The same kini of evidence available for any other ethnic 
group. 

Judith Anderson (1971) reported on the. Special* Elementary Education 
Ecr the Disadvantaged Project (SEED) in C^kland, California* Fourteen 
Black and one Oriental students from poverty areas in one fifth grade 
class demonstrated their knowledge of logarithms} lengthy equations, 
gamma signs and variables. ProfesfJor William Johntz^ a former mathematics 
teacher from Berkeley High School, alfso directed SEED nationwide* Studies 
of P ro^^ec t students show that they score "precisely like middle-c lass 

W hite s tudents on conceptua 1 reasoning tests" The children also improve 
In readitig and regular arithmetic according to evaluations made by the 
Cal Tech Hathematics Department. Does good teaching make a difference? 

Stephen Strickland (1973) reported on a special project involving slum 
'^^bildren in MJiwaukee* An interdisciplinary team from the University of 
•iftsconson selected an area of tiilwaukee whlch^ according to census data, 
t*:ad the l ovfef; t >Tiedial family income ^ thc^ ^tya test population density per 
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housing unltp and the most d ilapidated housing:; In the city* It yielded 
the highest rate of mental retardatio n among school children whet\ compared 
to other areas o£ the city* For four years from 1966, a total of 40 
mothers with I.Q^s of less than 70 have, vith their new-bom chlldreni 
participated in the infant Education Center Project* All cpothers who were 
asked if they wanted to participate in the program quickly accepted. Two- 
thirds of the babies were in an experimental group and one-thlrd in a 
control group* Special parent education and^education -stimulation programs for 
the children were conducted. After 42 months, children in^ the active 
stiomlctlon group measured an average of 33 I.Q. points higher than 
children in the control group *' Also the children in the experimental group 
were learning at rate that is in excess of the norm for their age peers 
y^enerally l I.Q^ improvement wa_s^ approximately 50% for most youngsters with 
sonae^ achieving I>Q>s as high as^ 135 i 

In Dade County, Florida, Black students scored above the national 
average in mathematics (Morganthau, 1973). These arc not examples using 
special kidr», only special teachers , 

Bxadfield, Billiard et.al. (in Press) reported on the Behavioral 
Evolvenient Through Achievement Management Project in San Francisco. A 
group of 80 plus Black students were selected from the student body of a 
low income neighborhood^ a virtually all Black junior high school. For 
one year this group of seventh and eight grade students were given e 
specie 1 program in reading, counseling, and "cultural enrichment" by high 
school and college tutors. Most of the sample were bordering on failure 
in school, had marginal attendance, were reading nearly three or more 
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years below grade level, and vere on probation with the j^xvenile courts* 
After 36 hours of reading instruction with other supporting activities, there 
waft an average gain in reading scores of nearly three years, the attendance 
patterns for the group became higher than the school average, and the 
recidivism rate in deliquency dropped from the city's average, near 
50%, to 4%, Teachers and counselors in the school indicated that they 
could tell B,E*A.M» students by their improved perfonaancie* 

Cole and Gay (1971) have shown how Kpelle children in Liberia, when 
tested using the categories of thought growing out of their experience 
are able to perform on certain tests at levels superior to their U,S» 
counterparts, Levi -Strauss (1962) has developed extensive cross cultural, 
data to den»nstrate that intelligence is complex for all of the worlds 
people. People apply their conplex intelligence to the unique experiences 
which their environment penalts. 

Putting aside the question of political ideology, it is interesting 
that Malcolm X had extreise difficulty in school and yet later proved to have 
a superior intellect, Ruchell McGee was diagnosed as mentally retarded 
and this was used as an argument to keep him from acting as his own 
attorney^ Yet, he has been able, largely on the basis of self taught 
law, to confuse and at times imcaobilize court proceedings. Retarded 
they were not. 

The examples could go on and on. There are many similar cases reported 
throughout the literature. However, one searches in vain to find where 
researchers have pulled such information together for systematic scrutiny. 
Rather, we have the Coleraans, Jencks, Jensens, Moynihans, Shockleys and 
others who continue to receive financial support and who seem able only to 
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tkplaln In esoteric jargon vhy minorities are unable t> do succeed or 
achieve^ or vhy schools can't seem to help, while at the same time 
many dedicated and skilled teachers in schools do seem to be able to 
help chlldren^realise their high potential* Under the circumstances 
the"reass3essment" which should be conducted must focus on the credibility 
of the false prophets. 

Compelling^ Directious for Research 

I have said that the needed research for solving the educational 
problems of minority children and adolescents must take some new and 
important directions. Among those are at least the following. 

1. Identification of teachers , schools or. programs which consistently 
produce dramatic grcwth in mlnotlty children. The programs should 
be analyzed and the information widely disseminated* 
^* Identif y teacher s > schools ^ or programs which consistently produce 
negative results in minority c hildren for the same reasons as 
Indicated above , 

3, Black and other minorl ty perspec ttves must be represent ed at levels 
where resea rch priorities are determined, where research proposals 
are eva lua ted , where resea rch is c one ep tua 11 zed > where it is 
implemented and where ^ the results a^re^ eva lua ted » 

4« Further research must be conducted In the area of teacher behavior' 
and student c h-age , Rosenthal and Jacobson (1968), Beez (1969), 
and others should have their experiments replicated or extended* 
We know that teacher expectations, attitudes, emotional health, 
and other factors directly affect student growth/ However, when 
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jm?.ch o£ this rciseri ::*::!*!, 1.3 prc,y-v.U3 c^rcUi'^ reaeai'chers seek 



the oafety ol: arguing ove?; . i:> 



var.s of design or 



a proper study. 



5, 




condicioTirt, 



?<^^y ptovide g ome clugs as to Kiia t <:a^ be 



C one lu sion 

There are too many examples of Bldck growth, often in the face of 
ovei-whslffilng odds, for us to be satisfie?d any longer with a situation x^^here 
Uatlonsl educstlonal policy is overly influenced by excuse inakors vhose 
research is det^^chod from significant reality and vhose understanding of 
vhat it takes to help liiinority childt'en grot^ is niU There are people 
in this country'' who know howi It is from tki3 group that ed^^ica tional 
policy recotrnrieucla tious should be sought. It is this group that should 
receive full p/apport of public and private funds. It is this group 
which should be niade SBore visible to the profession so "that our new 
professional talent can see that there are exciting, productive, alternatives 
to the despair which is sugf^ested by many who ought to know better. The 
group to vhich 7. refer are those who have a^ track record of success 
with Biock. and other children. All of our children, mnority or majority, 
have what it takes. Thej^ deserve the p rofessionals who a Iso have wha t 
it takes J 
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